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Abstract

Safeguarding and promoting children’s welfare ougghbe top priorities of
schools in this country if learning is to take @a€haplain, 2003). This
project explores Year 1 children’s perception desaat school and the
elements that influence these perceptions incluttiegole of the teacher,
peers and the learning environment. The participaitthe study were from
a rural primary school in the UK, aged 5-6 yearsongartook in a class
circle time, a questionnaire and a semi-structuirgérview. The key
findings suggest that Year 1 children believe gadéschool is important
and regard the teacher as having a central resgalisi in this area.
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Introduction

On December 12012, a disturbed individual shot dead 20 childzed 6 adults at Sandy Hook
Elementary School in the USA. A school, an assusef@ haven for learning, “committed to
building lifelong learners, capable of respondiadhe changing needs and demands of our world”
(Sandy Hook Elementary School, 2008). With the dmisaof our 21 century world comes the
threat to individuals’ physical safety, a massigasideration of schools worldwide. How are we, as
practitioners, going to keep our children safendeo for them to become the best learners they can

be?

| realise these tragic incidents are rare, esggdiare in the UK, however the events that occurred
at Sandy Hook Elementary School truly resonateth wie as a teacher in training. Originally the
focus of my research was the student-teacher oakltip and how this affects a child’s attitude
towards school. However in light of the events 4f December and the realisation that enquiring
into the student-teacher relationship may haverpiaieethical issues, the focus of this research
project is safety in schools, both in the phys@atl psychological sense. More specifically, the
research will concentrate on Year 1 children, réigaytheir perceptions of school safety.

The proposed research question of this projectigs,Year 1 children feel safe at school and

furthermore, what factors influence their percepiof school safety?

Literature Review

The Department for Education (DfE, 2013) states thH schools should protect children and
promote their welfare by providing a safe environtier children to learn in” among many other
important key points. School’s mission statemeesl tto include ‘safe’ or ‘secure’. An example of
one of these aims is to “allow all to learn in @ caring, stimulating anskecureenvironment”

(School X). Whilst it is essential that school pas include information concerning safety and

security, Chaplain (2003) argues that a child’s¢pered safety’ is the crucial factor.

What does a safe environment constitute? Thisatikee review will explore the pedagogical
research arguing from the beginning that a chipdigsical safety is a basic human need (Maslow,
1954) and a pre-requisite for effective learningdke place (Kaufman, 2008). Thus this review
acknowledges that safety involves both physical@sythological elements.
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Safety as a Basic Human Need

To begin, it is essential to explore the issueabéty as a fundamental human need, as this defines
its utmost importance in schools. Chaplain (20038)nts that Maslow’s model can be used to
understand the “relationship between perceivedtysaad learning” (p.142), the focus of this
research project. Abraham Maslow’s (1954) hierarochyeeds model asserts that certain human
needs must be fulfilled and satisfied in orderdqgoerson to reach their potential, or what Maslow
calls, self-actualisation. The bottom tier of therarchy includes physiological needs such as food
and sleep. The next tier is of great importancéht® research as it concerns safety and security.
The fact that safety and security belong on themsgdier emphasises their central significance in
an individual's life and in regards to this projeatchild’s learning. If safety and security ard no
fulfilled at school, there is less chance a chiitl feel like they belong, (8 tier need) let alone
succeed. As with all models, Maslow’s hierarchynefeds has exceptions such as “the hungry
painter who continues to work without the necessampensation to adequately fulfil basic human
needs” (Steere, 1988, p. 23). However, breakfadiscin the UK are booming as schools have

realised that the absence of food {diér physiological need) hinders learning.

Children’s Perceptions of School Safety

It is not only the government and schools thatdwelisafety is vital but children too realise that
their safety is important. Researchers discoveratidhildren “described feeling safe and secure as
important to well-being because this enabled thernertgage fully with life” (Fattore, Mason &
Watson, 2009, p. 65). If children believe that lgesafe is necessary to enjoy life to the full, usn

be the aim of practitioners to ensure that childiesl safe at school, assuring they are able to
engage fully with learning. This is a fundamentajeative for schools as a child’s perceived safety
will affect their grades, engagement with learnamgl school attendance (Bowan & Bowan, 1999;

Hilarski, 2004) -- 3 essential factors for effeetiearning to take place.

Currently, the motivation for many schools is todsachievement levels and targets and less about
the emotional well-being of their students, inchgliheir perceived safety. Researchers argue that
this is detrimental to a child’'s development anchets will not be achieved if well-being and
emotional safety is not cared for (Cohen, 200620609, Boulton et al. (2009) found that as a result
of the swayed school focus, 5-10% of 9-11 year @ids 364) reported that they did not feel safe at
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school. Therefore listening to children’s opinioms a matter like school safety is necessary for
schools to succeed. According to research, studeatssafe at school when students want to do
well; are supported by parents, adults and teachearbs protected from undesirable peer behaviour

such as bullying (Shumox & Lomax, 2001).

The Classroom as a Safe Learning Environment

A safe classroom “is one where teachers can teagstadents can learn in a warm, encouraging
and nurturing environment” (Kitsantas, Ware & Maeiz-Arias, 2004, p. 413). Recognisably, the
class teachers will influence this type of safereay environment tremendously. However in terms
of a physically safe learning environment, Olds7@9claims that “young children will not engage
in genuine, exploratory and discovery behavioureamthey first feel comfortable and secure in
their physical surroundings” (p. 94). This statemargues that the physical elements of the
classroom are essential. Areas in the classroomdlbe safe for children to investigate, especially
for young children, as they are more likely to féar their safety at school than older children
(Bachman, Randolph & Brown, 2010). Accordingly,sseooms should provide areas, such as book
corners, that offer comfort and cosiness in thesstlaom. Whilst the physical aspects of the
classroom are important, it is the psychologicétyaand reassurance that the teacher can offer tha

is fundamental.

The teacher has the power to make his or her dassas physically safe as it can be but in terms
of a safe psychological learning environment, itsinbe considered that the classroom is a
‘microcosm’ of the outside world (Frusciante, 2008tsantas, Ware & Martinez-Arias, 2004).

Social norms, prejudice, stereotypes are all adniné the classroom, over which the teacher has
little control. The community in which a school twefjs has considerable influence on a child and
more pertinently on a child’s perceived safetydtosl (Kitsantas, Ware & Martinez-Arias, 2004;

Lorion, 1998; Stephens, 1994). However, the teadoes have the opportunity to challenge and
educate the views of the outside world with hider pupils. By doing so, teachers may tackle the

issues that social norms have on certain individymdrceived school safety.

The Teacher-Protection Hypothesis

Chaplain (2003) states that a child’'s perceiveetgais more than physical factors such as the
school gates being locked or an inviting classrdmum for a child it is about, “knowing what
JOTTER Vol. 5 (2014)
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behaviour is expected [...], believing their teached other responsible adults are capable of
protecting them from harm [...], that their teachiease their best interest at heart” (p. 143). All of
these aspects are argued to be the ‘ethical oldigatand ‘responsibility’ of educators (Barrett,
2010; Chan & Treacy, 1996).

The ‘teacher-protection’ hypothesis argues thatldcbn who enjoy a good relationship with their
teacher are less at risk of feeling unsafe at dttiBoulton et al. 2009, p. 257). However, the same
researchers found that the relationship betweedestuand teacher did not moderate a child’s
perception of safety in the playground, only in th@ssroom. Therefore it would seem the role of
the teacher in terms of a child’s perceived safetnly applicable in the context of the classroom.

The student-teacher relationship is central tchmthy development and success of children in the
primary school classroom (Hamre & Pianta, 2001). yaung children, the relationship between
the child and teacher is much like that of a pasmd child (Birch & Ladd, 1997) where the
children use the teacher as a secure base froninwhexplore the world around them. The teacher
must possess and display qualities such as setysitiarmth, approachability and supportiveness
in order to foster a positive relationship withdguats (Fassinger, 1995; Samdal, Nutbeam, Wold &
Kannas, 1998).With positive student-teacher refstigps the teacher is more able to create a ‘safe
space’ in the classroom that “allows students & $ecure enough to take risks, honestly express
their views and explore their knowledge, attitudad behaviours” (Holley & Steiner, 2005, p. 50).
Thus a teacher’s approach to learning has an msintal effect on the way a child perceives safety
at school. According to Akiba (2008), a child-cedtiapproach is the teaching style associated with
less fear at school. Teachers must note that wbiksting a ‘safe space’ in the classroom is
essential for effective learning, it also creates emvironment in which children feel more

comfortable to disclose sensitive issues (Bar2éxi0).

Whilst the role of the teacher is imperative tohadis perception of school safety, so too is the
involvement of parents in a child’s learning (Ho&geamon, 2012). For some, the teacher may
offer a second chance to a secure attachment (Rilckdd, 1997) and thus a feeling of security. It
is also important to note that a constructive teastudent relationship does not ensure a child wil
feel safe at school. However, the relationshiptdaeher is able to offer a primary school child can
moderate feelings of safety (Boulton et al., 20@9xhild may have a lack of perceived safety at
school for a multitude of reasons, including bulty{Cowie & Oztug, 2008).
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Behaviour Management Strategies

The enforcement of school rules is also essendrah fchild’s perceived school safety (Mijanovich
& Weitzman, 2003) for an effective learning envineent is “a safe, orderly environment where
rules are clear and consistent” (Borger, Lo, Oh &lbérg, 1985, p. 15). The consistency,
appropriateness and fairness of the rules arefsigni predictors of perceived safety (Schreck &
Miller, 2003). If rules are set but they are nohaekd to or consistent, the learning environment
may be perceived as an erratic and thus unprethkctplace. If children are aware of the
expectations and what happens when expectationsoaraet they are more likely to feel safe and
secure (Chaplain, 2003). This is because they khatva system is in place for anything that might
harm them physically or psychologically. Twemlovonagy and Sacco (2002) agree, as they claim
“feeling safe is related to the health of an imgiin’'s social control system and to a well
conceptualised, fairly implemented set of prosocidés” (p. 307). However these rules work
moreefficiently when they are not merely enforced discussed at the beginning of the year with

the pupils for their understanding and ownershipaj@ain, 2003).

Concluding Remarks

Whilst there are many factors that influence adihiperceived safety at school, it is imperative to
remember that “children develop and learn beshéndontext of a community where they are safe
and valued, their physical needs are met and tbelypisychologically secure” (Rushton & Larkin,
2001, p.32). Physical school safety is a mattegre&t concern and it can never be one hundred per
cent guaranteed by anyone, regardless of procedupdace. However, teachers have a chief role
in constructing classrooms that define psycholdlyicgafe learning environments where children

can express themselves and their ideas confidently.

Methodology

Sample

The participants in this study were from a smaliat primary school in the United Kingdom. The
12 students that partook in the research were &ofear 1 class with an age range of 5 to 6 years.

The children that participated in the research wara convenience sample. More specifically,
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children took part if they had finished their woelarly or were completing an activity
independently. The interview pairs were randomlgaed. It is worth stating that the children felt
reasonably comfortable with me, as | had been wgrkn their classroom 5 weeks prior to the

study.

Procedure

There were 3 parts to the research project thétided a class circle time, a questionnaire and a
semi-structured interview. This mixed methods apphowas chosen, as triangulation is a valuable
approach to research, especially for counterbatgntihe strengths and limitations of certain

methods (Perlesz & Lindsay, 2003). Combining midtigsearch methods to explore one issue also

gives the study more strength, meaning and wefgbtard & Taylor, 2011).

Circle Time

A class circle time was used as the first part gfresearch as the class’ personal, social, heafth a
emotional (PSHE) topic for the term was called ‘Bieg Safe’. With the teacher’s permission and
the children’s consent | recorded the circle tilmfellowed all the rules of the school’s usual trc
time procedure including a warm up game, an ohjeed to pass around the circle, one person
speaking at a time and a game to finish. All osthprotocols ensured the children felt comfortable
sharing their ideas and beliefs. They were alwayengthe option to pass if they didn’'t want to
share. | made sure this was explicit from the ba@gm The prompt for the circle was ‘I feel safe
when...” This prompt was an approach to understandt \shfe means to 5 and 6 year olds and
offered guidance and direction for the questiorohgny subsequent research methods. In this way,
circle time acted in the same manner as a focugpgas the purpose of a focus group is to explore
individual's ideas, to gain an insight into pam@&nt’s thoughts (Babbie, 2008). Whilst focus groups
offer lots of information quickly, they are susdbfg to groupthink whereby participants often

conform to the ideas of other people in the grdégopie, 2008).

Questionnaire/Structured Interview

The School Attitude/Behaviour Questionnaire (SAE®ppendix A) (Geddes, Murrell & Bauguss,
2010) measures a child’s general attitude towated. | chose this questionnaire as this measure

may be influenced by a child’s perception of schealety (Bowan & Bowan, 1999; Hilarski,
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2004). The questionnaire was also a means by whihyoung participants could become more
comfortable with answering questions. The SABQ tasof 26 items including ‘do you like
school?’, ‘do you have fun at school?’ and ‘are goared of going to school?’ A further item was
added to the questionnaire that asked ‘do you $a& at school?’ This question allowed for
conversations about safety that guided the congtrumf interview questions. Some of the
guestions from the SABQ needed to be rewordedridetstanding, such as the word ‘recess’ being
replaced with ‘break time’. Questionnaires are Inable research methods as large amounts of
data can be obtained and measured more definBaphje, 2008). However, structured, closed
guestionnaires have narrow answers with less oppitytfor opinion (Cohen, Manion & Morrison,
2011). Questionnaires also demand a certain ldvedaaling ability and language comprehension.
In regards to this sample, the questionnaire wasethod to understand their attitudes towards
school but the literacy levels of the participantse limited. Therefore, in order for all the pgpib
access the questionnaire, it was read out to ttieipants and they were asked to circle either Yes

or No.

Interview

The semi-structured interview (see Appendix B) waglemented to give perspective to yes and no
answers from the preceding questionnaires andlimnxfaup ideas from circle time. Interviews are
considered to be one of the most valuable reseasthods in educational studies, especially when
working with young children, where the primary aismto understand their perspective (Scott,
2000). However, interviews are subject to biashasanalysis will be highly subjective, especially
without a second opinion (Bell, 2010). Interviewsr&s conducted in randomly paired groups. |
chose to conduct the interviews this way so that ¢hildren felt more comfortable answering

guestions and they could develop and enrich edwadr'stideas.

The interview contained 11 items including both m@nd closed questions. An example of a
guestion derived from the results from the questae was ‘Other people in your class said that
teachers and friends make them feel the most safehaol, which one makes you feel the most
safe at school?’ Interviews lasted about 10 minateswere audiotaped with the permission of the

participant.
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Data Analysis

In accordance with using a mixed methods apprdaath, quantitative and qualitative data analysis
was conducted. The yes and no responses to questies were scored to assess a child’s overall
attitude towards school in a quantitative mannaweber, the only items that were analysed were
those relevant to the direct research questiokedirto the issue of safety. These items were, ‘do
you like school?’, ‘would you rather be at homentlsghool?’, ‘do you like being at school?’, ‘do
you pretend to be sick to stay home from schoal® you like your classroom?’, ‘does school
make you happy?’, ‘are you scared of going to sipalo you fight with your parents about

going to school?’, ‘do you have fun at school?’ atwlyou feel safe at school?’.

Both circle time and the interviews were first aisald qualitatively, using thematic analysis.
Common themes that arose were associated with ulrent literature. The themes were then
analysed quantitatively by recording how many tinoestain ideas were reported during the
interview or circle time and to analyse the projms of different answers. Connections could then

be made to the results of the questionnaire.

Ethics

Before conducting educational research it is cosguylto consider ethical issues (Cohen, Manion
& Morrison, 2011). Many protocols were carried pubr to the data collection, ensuring that this

research project was ethically sound.

Gaining Permission

Firstly, | completed an ethics checklist (Appendix that was signed by my personal tutor. | was
also aware that permission had to be sought frens¢hool and potentially the parents or guardians
of the children in the class. However after meetinitp the head teacher | was told that the school’'s
policy on permission for research was applicablthi® project. Therefore permission from parents
for this specific project was not required. Thedesacher signed a form specifying that permission

be granted for this project to take place (Apperialix

It was not only necessary to gain permission fréma head teacher but from the participants

themselves. As active partakers, it was imperdtvask them if they would like to be part of my
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project before the study began, respecting thghtrio choose (Howe & Moses, 1999). | always
obtained consent from the teacher before | askddreh to come with me for the interview or

guestionnaire and she was always aware of ouritocat the school.

Ensuring Confidentiality and Anonymity

Anonymity and confidentiality are also essentialr@search (Frankfort-Nachmias & Nachmias,
1992). To ensure anonymity | asked the childrerthiok of a pseudonym. A benefit of them
choosing a new name was that they were excitedtdaheunterview set up. Before the research
began, children were assured of their right to icmitiality (Cohen, Manion & Morrison, 2011)
and told that their answers were safe with me.rAfie interview, children were acknowledged for
their participation in the project and were reasdunf confidentiality and anonymity. Interviews

were deleted as soon as they had been transcribed.

Making Participants Feel Comfortable

As the participants of this study were young (eith@r 6 years old) and had only known me for a
short period of time, | made the decision to condhe interview in paired groups. This was

decided so that the children felt comfortable with set up and less intimidated by the situation of
an interview. The interviews were conducted in HB& suite, classroom or the foyer of the school
as these places ensured we were visible. This wasmportant consideration as | was alone with
the children when conducting the interviews. Thesgionnaires were completed in the book corner

of the classroom, a comfortable area, again whereauld be seen.

Results

The findings will be presented in terms of the methused beginning with the circle time

discussion and ending with the semi-structuredvides.

Circle Time

The circle time discussion (see Appendix E) wasiafale for informing me what 5 and 6-year-olds
cognise about the word ‘safe’. It was also a pcattstarting point for the interviews that were to

follow. Being able to include the whole class i thession allowed for a range of opinions and
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perspectives about what it means to be safe. mstef data analysis, common themes became
evident. These were parents, friends, siblingghess, physical safety elements (eg. gates) and the
last category was labelled as ‘other’. 3 childr@ted to pass which is a fundamental rule to circle

time and thus for this particular activity. The gindbelow demonstrates the findings.

I Feel Safe When...

6%
u Parents
17% 28% i Friends
Siblings

u Teacher

17% i Physical

Pass
Other
5%

Figure 1 — Circle Time Responses to the Prompt ‘I €l Safe When...”

From the graph, 28% of children discussed theiemar when finishing the prompt ‘I feel safe
when...” One child said, “I feel safe [...] holding myum’s hand.” The next most noticeable theme
was friends. 17% of the participants stated thatsiglal objects made them feel safe including
objects such as helmets and gates. One particiaaht| feel safe at home cos the gates are shut.”
Answers that included wearing a helmet may haven beffluenced by the example set by the
teacher, which was “I feel safe when | wear my reglmvhile I'm cycling.” However, circle time
requires that the teacher speak as an equal meohlibe circle. It also tends to help children
understand the prompt if the prompt is first moekklio them. The ‘other’ category was used for the

comment made by a child who claimed he feels saferyywhere”.

Questionnaire

Responses from the child SABQ (Geddes, Murrell &uddsss, 2010) were recorded for each
participant using Yes and No answers. However,ahlg items that were analysed were those

concerned with the issue of school safety suchAas you scared of going to school?” The relevant
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school safety questions are exhibited in the grbplow. It is also important to note that 2
participants were not present at the time of thestjannaire thus responses were taken from 10

children only. The following graph explores childi®responses to the child SABQ.

Child School Attitude Questionnaire Responses

Fregquency
L

4 1 “YES

EELEELELA

o]

Doyoullke  Wouldyou Do yoo like Do you Dowyoulike  Doesschool Are you scared Do you have  Doyouget Do you feel
schoal? rather be at beingat  pretend 1o be yaur miake you of going v fun atschool?  wpsetar  safe atschool?
homa than school? slck tostay  classroom? happy? school? schaal?
school? home from
schoal?

Figure 2 — SABQ Responses to School Safety Quesson

The graph demonstrates that overall, children galydnad a positive attitude towards school. 90%
of children reported feeling happy at school armbreed having fun at school. Whilst this does not
directly imply their feelings of school safetydiémonstrates that their basic need for safetyirggbe
fulfilled. This can be inferred from the data, aswity and safety is a pre-requisite for individua
to have fun and feel happy at school (Rushton &ina2001).

In regards to the direct issue of school safet2d®f children reported feeling safe at schoolsThi
corresponds with the children’s answers in theofellup interviews indicating consistency in
answers and feelings. Even though 100% of childlaimed they felt safe when at school, 3 out of
10 children reported that they were scared of gamgchool, perhaps this is reflective of their

transport to school.

When asked if they would rather be at home thanac¢k0% of students chose home. However in
retrospection, this question may not be directikéid to the issue of perception of school safety, a
children may prefer to stay at home for a myriadeaisons. In addition, 100% of children reported
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feeling safe at school thus the opting towardsistasit home is less likely to be a consequence of

not feeling safe at school but rather for an aliBue motivation.

80% of the children said they liked their classro@finding that is relevant to the idea that the
classroom is a safe haven or a secure base (G&8), This result may infer that children feel
safe in the classroom but this can not be assusddsamay be reflective factors such as classroom
displays. However if the pupils did not feel safdhe classroom they would have been more likely

to answer no.

Interview

In addition to the responses from the circle timengpt and the questionnaire, a semi-structured
interview was conducted. Samples of 3 transcrilbéerview transcripts are available in Appendix
F. The interview served as a follow up and a furthsight into a child’s perspective and opinion of

safety at school.

Children’s Perception of General Safety

To begin the interviews, it was important to untkend individual children’s general understanding
of the word ‘safe’ and their thoughts about its nieg. Even though this topic was explored during
circle time, it was a starting point into the toitschool safety. Through thematically analysing
the data, it was found that a common theme in odnild answers to the question ‘what does the
word “safe” mean?’ concerned road safety. 50% dfigpants mentioned roads in response to this
guestion. Figero claimed the word safe meant, “gon’t get to cross the road without an adult.”
Ben said, “you don’t walk on the road when it's’radilst Lovegirl stated, “If it's a green man you
can cross the road.” This commonality may be dukaéofact that road safety is an essential issue
learnt in the primary school with the DepartmemtToansport’s numerous resources to accompany

teaching.

Other children had more abstract answers for tinegderstanding of safe, such as Giraffe. Giraffe
states that the word safe for him “means someofttenge/ou and someone is going to keep you
safe. Like a person, no like a zookeeper. Crocodil@a zoo and it wants to eat you up. The

zookeeper will keep all the animals safe.” Thispmse was most likely influenced by the
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children’s current topic on African animals. Notlpevident in the responses but in the pseudonym

choice too.

Children’s Perception of School Safety

When asked if they felt safe at school, 11 paréictp out of the total 12 reported that yes they did
feel safe. The one participant that did not refeeting safe gave no answer. This may have been
due to the paired grouping interview situation eatthan him feeling unsafe at school, as he had
previously answered yes in the questionnaire. Hmeesresult was found when asking the children
if they thought it was important to feel safe. Agaihe participant that did not say yes gave no
answer. When asked why it was important to feeé s#tf school, 4-Arms made a connection
between feeling safe and learning, a connectionymesearchers have established to be essential

(Chaplain, 2003). He said it is important to fesflesat school “because you need to learn”.

Role of the Teacher

When asked if their teachers or friends made thesh the most safe at school, 58% of children
reported that their teachers make them feel the sefe whilst the remaining 42% reported that
their friends make them feel the most safe. Oveéealthers were mentioned 28 times and friends 21
times throughout the 6 interviews. If children firmentioned teachers as the group of individuals
who make them feel the most safe, they were mkstlylto report friends to the question that asked
‘are there any other people that make you feel aagehool?’ 2 of the 12 participants individually
mentioned the head teacher as another individual mvakes them feel safe at school. Another 2
participants reported that the presence of othetesits, not necessarily their friends, made them
feel safe.

Participants were not only asked which group ofviddials made them feel the most safe (teachers
or friends) but reasons why. In terms of explametifor teachers being the group of individuals for
keeping the children safe, there was a range ofenss When asked why teachers made him feel
the safest, Ultimate said, “because they can mavienames”. This quote refers to their behaviour
management system in place in the classroom whearbidgren move their name from a green
square to a warning square if they display undefgrar inappropriate behaviour. Elephant also
mentioned that teachers were the group that madé&éksafe over friends because they have the
ability to tell you off and move your name. Thegenons reflect the current literature that states
JOTTER Vol. 5 (2014)
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rules are essential to a child’s perceived scha@dtg (Mijanovich & Weitzman, 2003). Other
reasons for choosing teachers rather than friendsided “because they are much bigger” (4-

Arms).

The Classroom as a Secure Base

The majority (59%) of participants claimed the sta®m was the space in school in which they felt
the most safe. Other reported safe areas in sethe@ the hall, ICT suite, toilets, outside and the
cupboards. Fireman claims “if you go in the toilgdu’ll be safe because nobody can get you”.
Fireman goes on to explain why he believes thet®#re the safest space in school, “not the lights
Not inside the toilet. | like the door like wherkgeps me safe.” The same participant reported that

feeling safe at school was about hiding somewhergeos can't be found.

Sarah commented that she felt the most safe “icldss with the teacher, next to the computer, on
the orange table”. This answer reflects 2 critedaiments. First, ‘next to the computer’ is where th
teacher often sat or where the teacher taught ftous, highlighting Sarah’s need for proximity to
the teacher. Secondly, the orange table was freélgudre table where the Special Educational
Needs group of children were sat. This point isighble to the discussion as this table often had a
Teaching Assistant assigned to it. Therefore, itasonly the role of the teacher that Sarah sees a

important to her safety in class but the TA’s presein the classroom as well.

Whilst adults may be of great importance to thetyabf the classroom, Sparkles said she felt the
most safe in the book corner area of the classrasrtif’s nice and soft”. Sparkles perceived safety
in a space at school according to its physicaibaittes rather than the presence of adults. Thig vie
was much like that of Sonic who claimed he felttest safe outside. He asserted this was because

there is “a bit more room outside” and “you couéd bit if you're playing a game” inside.

The Learning Environment/Climate

A safe learning environment is central to learni@aplain, 2003) and is crucial for engagement
(Bowan & Bowan, 1999; Hilarski, 2004). The itemstle interview that explored a child’s feeling

of safety in their learning environment, includagegtions that investigated whether or not children
felt safe to answer questions in a lesson anckif tblt safe making mistakes. 100% of participants

reported that they felt safe to answer questiona iesson. This positive result indicates that the
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teacher has developed and established a ‘safe’ spatdearning environment in the classroom
where all feel safe to answer questions and toesideas (Holley & Steiner, 2005), essential

ingredients for effective learning to take place.

While participants felt safe to answer questionslass, they reported to feel less safe when they
made a mistake. 50% of participants reported they felt safe when they answered a question
incorrectly. Sparkles claims its acceptable to makstakes as “it's not the end of the world”,
perhaps a phrase the teacher or parents use tarageoSparkles to participate without fear.
Giraffe claims that “when you get it wrong you justve to cross it out and start all over again.”
Giraffe was also one of the participants with thestmegative attitude towards school, according to
the child SABQ. The remaining participants did re¢pond to the question which may be an effect

of the paired interviews.

Reflection on Research Methodology

As with all research, this study comes with mamyittations. However, in terms of strengths, the
mixed methods style was an invaluable approachdadfered richer and more detailed data than if a
single method approach had been implemented. Té®fudifferent research methods also meant
that the results of one method could offer guidaiocehe subsequent method. For example, circle

time and the questionnaire offered direction far guestioning of the interview.

Circle Time

Class circle time acted much like a focus groupeirms of exploration of children’s ideas rather
than definite answers (Babbie, 2008). However,hés was a large focus group setting with 18
participants, children were susceptible to groupthiconforming to their peer’s ideas or the
thoughts of the teacher. If | were to conduct #tigly again, | would use the procedure of a circle
time, as it ensures children respect other's opsitut with fewer participants to eliminate group

conformity and feelings of intimidation.

Questionnaire

The child SABQ was a valuable tool to investigatehdd’s general attitude towards school but
many of the questions were irrelevant to the tapichand. Whilst only the items that were
JoTTER Vol. 5 (2014)
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applicable to perceived school safety were analygeate was minor worth in asking the children
to respond to the full 27 items, especially yourgldren. Another weakness of giving a
guestionnaire to 5 and 6 year olds is that it watsself-completed. The majority of children were
limited in their literacy skills and thus the quesnhaire was read out loud to the participants. The
children may have been influenced by my present®yering according to how they thought they

should rather than honestly.

Semi-Structured Interview

Out of all the research methods used, the senutsted interview offered the most insight into a

child’s perception of school safety, as the chiidveere given more freedom in their answers. The
interviews were conducted in randomly paired grotiizd were aimed to make the children feel
more at ease rather than being alone with the me&ssra However, participants were frequently
influenced by the other individual they had beeirgohwith. Oftentimes, one child was more

dominant than the other thus their opinions weralenelearer than the other. Occasionally, a
member of the pair would not feel the need to redpm the question as the other child could
answer for them. This resulted in responses suctl #ink the same”. However, some pairs

positively added to each other's comments, stregiiy certain ideas and making them clearer for
data analysis. Another limitation of the semi-stoued interview was the types of question asked.

Many questions were closed in nature and may hage better used in the questionnaire.

Implications for Future Development

Listening to a child’s voice and concerns in ediotel matters is necessary if a school wants to
succeed (Alexander, 2010). Spending time with &dhdividually and valuing their opinions can

help foster relationships grounded in mutual respeealise this can be time-consuming as very
often a teacher may have 30 children or more irohiser class. However, getting to know a class
of pupils and taking an interest in what they havsay is important, especially when it comes to

their perceived school safety.

For me as a trainee teacher, this research piugescte-emphasised the considerable responsibility a
teacher has in making children feel safe at sch®this study has shown, primary school children
predominantly look to their teachers to keep thefe svhen at school. Nonetheless, | am also
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learning that the role of the teacher is limitetieTinfluences on perceived safety are vast and in
many ways, out of the teacher’'s power and confreése factors include the community to which
the school belongs and parental support. The duresearch validates the notion that the home-
school partnership is of prime importance not anlierms of learning but also in terms of a child’s
perceived school safety. For the teacher, safetybmeaan ‘ethical obligation’ but outside of school,

a teacher has restricted power.

The findings have not only demonstrated the impaeaof listening to a child’'s concerns and
beliefs but also the necessity of creating and tamimg a safe learning environment where
children feel free to participate without feariragltire. Just as Sparkles said, “it's not the enthef
world” when you get an answer wrong, | want thddsien in my classroom to feel the same way. |
will want to consider those who do not feel comdbie and accordingly work with them in
developing their confidence while accepting thahsahildren are more introverted than others. If
the children in my class understand that everyasearight to an opinion that will be valued and
mistakes are to be learned from and not laughetfagl like success in a key area of perceived

school safety would have been achieved.

This study has also revealed that school rulesotmmportance to a child’s perception of school
safety. Again, teachers are involved, as theséharendividuals that ensure rules and routinesrare
place consistently and fairly. For a child, knowithgt there are consequences for those that may
harm them physically or psychologically is impottadhis imperative for a child to feel they are in

a system that cares for their well-being and safegpecially if an incident was to happen
(Chaplain, 2003). The head teacher also has aoghkay in this area as discovered in the study.
Whilst children primarily chose the teacher asraiviidual that they felt kept them the most safe,
the head teacher was also reported. Although tieepof the teacher is important to a child’s

perceived safety, the notion that there is an énginer authoritative figure at school is key.

Just as Giraffe said in the interview, “the zoolexepill keep all the animals safe”, | as a teacher
hope to keep my pupils as safe as | possibly cati physically and psychologically. | want to
believe that | would have protected my studentthénsame courageous manner the teachers did at
Sandy Hook Elementary School on Decembef 2812, when school safety was violated and
destroyed.
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Appendix A
Child School Attitude Questionnaire(Geddes, Murrell & Bauguss, 2010)

Child School Attitude Questionnaire
Circle Yes or No

1. Do you like school?

Do you like homework?

Would you rather be at home than school?

Do you think that you are good at schoolwork?
Do you like your teacher?

Do you like being at school?

Do you have friends at school?

Do you think school is boring?

Do you pretend to be sick to stay home from

X X X X X XXX
222222 2ZZ

NV NOO AW

school? Y N
10. Do you like your classroom? Y N
11. Does school make you happy? Y N
12. Do you like to learn new things at school? Y N
13. Do you follow the rules at school? Y N
14. Do you get in trouble at school? Y N
15. Do you get along with other kids in your class? Y N
16. Are you scared of going to school? Y N
17. Is it hard to talk to other kids at school? Y N
18. Do you fight with your parents about going

to school? Y N
19. Do you have fun at school? Y N
20. Do you get upset at school? Y N
21. Do you do well in your class? Y N
22. Do you like break time? Y N
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23. Are other kids mean to you at school? Y N
24. Do you like the head teacher? Y N
25. Do you ever say no when your parents ask you to get ready
for school? Y N

26. Do you want to do well in school? Y N
27. Do you feel safe at school? Y N
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Appendix B
Interview Schedule

Ease them into the interview. Let them know about the Dictaphone recording.
Ask them to pick their own names. Tell participants that their answers and identities will
be kept confidential. Ask them for permission.

* What does the word “safe” mean?

* Do you feel safe at school?

* What does it mean to be safe at school?

* Isitimportant to feel safe at school?

* Can you do good learning if you dont feel safe?

» Other people in your class said that teachers and friends make them feel the most
safe at school, which one makes you feel the most safe at school?

* Are there other people that make you feel safe at school?

*  Why do they make you feel safe?

* Do you feel safe to answer questions?

* Do you feel safe when you get an answer wrong?

*  Where do you feel the most safe at school?

* Thank you for helping me with my project!

Make sure you thank the children for their participations and remind them that their
answers and identities are confidential.
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Appendix C
Ethics Checklist

University of Cambridge = Faculiy of Education
Early Years and Primary PGECE
Ethics checklist for research during PGUE placements

Trls chackils: I8 Irlandes for uga ORLY by Feculby 5F Edussiien stadeats Ladesekong i ial
irachrr oducation [(Mrainess’] R clesmsreoetpased  cesesack canied  daing b2 Tormsl
srofessional placarents as erporary merbes o echod ssif 1 r2 contaxt of this research i=
ihat It wil be widemsksn with cupls i1 zlasses for whick @ qualificd dnacher his legal
saspiersbiidy whe acls s getckeopor aed wlhens the oairaes inlarded eeguiy ez 2689
Aleciezad with ans appaovac by te ressonsble leachens! “or the cassles) corosrmer

Ceslicons Lo b arsecrod by b Irgicee plonse slasdy ning e approps 2l respones.

* 1 D ven unsarstand Wy sducatkens! snouing rust se scnaiinzsd from ar ethical
standpoint bafere Eny seeeasma commetoos”? .
2y Haws voa need and de you urdessiaad e correrd guidding oo ecasalioeal
re£asCh & hice laeusd by 1ha British Educational Ressarch Assoclation?
available ot hbtp:wwe bera ac.ukililesiquidelinestalhical.
31 Ga1 you cenhrm Bbat b fe bast of wour bebef ke msearch you plar oo carry
il BT b=z =i dhes cediesiierd sletrirezal b sany sugsls eealeesd, and thal Lherz 5 ne L
e@a0n 10 axped; Lo cawss any BSM 1 any pPETCRAaT. —noding famsging any
cupl 5 con'idarce mntvadion, istomest or sef bolief in nrhr_.u_::l‘?
4 Lan you confirm thes wou wil bave soughd ary noressare pemissnes - o @'lrﬁ
snamples Lo resod lezzons, o Lo word wilh pupis odtzide of Jimatabiad les3075- 0 -
Ine with tha scheo s poiitles a1d precadares® THs moghd inchude sacking
Cpenmissioe roen penenbs, witn guidarcs Ton schao skall
By Dy condim el yong Faser discussesd vour research plan ik yodr manias @n{
and oiher slatt resaorsble for eny apactic 2lassdas], ard thatthey Fave aparoesd
porplaa? -
1 L o cordirn i arg susssenhal change o soor reseach desige suzsegqueant | ,;b:;lnﬁ
o carip ating hia *oimn, wil ba discuzged ‘or apgrovsl Wik your menior -:ard ztar -
sehel sinff F nennssary] and sharsd B smail wih sour danrarsiip ioloe?

Trainee signature and date:

Partnership Tutor name; - f:i“f.l'i-!«J

p"Thal.lE- checked that the trainee has responded 'yes to all questions above.

o | have discusscd issues anising ram the tralnes not responding 'ves' to cne or
mare af the queations ahave, and am convinced that this project is athizal (as
vaplained ir neles averaal)

Partnership Tutor signature and date:

. 71-‘24 4]
Mrde that yom sl ld append 3 sopy of the final verson of this to your work,

submittiog it with vonr resenrch propossl ferm el permission leibers inao sepurale
plastle waller atkaehed o the asslgnment.
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Appendix D
Permission Letter

UNIVERSITY OF
CAMBRIDGE

Faculty of Education

Dear Headteachar,

| am carrying cut a small scale reseanch preject s pan of my Fost-Graduate Cerificats of
Edurcation course, The data fmm this recreamh will he uzad in writing an sssay Ooosing on
children's idess sbout factors that hava an impact on their lkaming, Thae subject that 'm
invastigating is the sludeni-taachar relatisnship and haw this affectz a child's attilud e towards
sthaal,

It ercder fer me e collect infarmation about this topic it will be necesssny tr intarvies: children

and make audio recordings of the infendew ready for analysis. The intervigw recordings that |

make will anly he used for aralysis by mysalt, Al of e recerded maleial will be destroyed at

the &nd of the 201 2-13 acadamic yaar. All ralerencas Lo he school arkd to the children involved
= in the research will ba anonymizsad in e assay that | willlwrite using the data.

In créer for me te be able to carny out this work | need 1o ask vou t canfirm, by signing tha
rephy at the bottam o thiz leter, that the school's existing pemissions are sullickent lor me ta
carry out this work,

Thank o,

Yours sincerely,

| zan confirm that the existing schaol permissions are adeguale for you 10 carny out your
research work with 2 group of childran frem the schoal.

oz of Pacew: Mike Younger WA Aeeg Secvetan of dbe Paceer Maro Zallar:

Lo Hidls Woand. Cambrodime OB sl Feleplunwe: 12234 Yol b

e il canmscaahd

JoTTER Vol.5 (2014)
© Emma Harper, 2014

73



E.Harper

Appendix E
Circle Time Transcript

I feel safe when...

TEACHER - I feel safe when I wear my helmet while I'm cycling
1 - I feel safe when I wear my helmet skiing

2 - I feel safe when with Sam and Ben

3 - I feel safe with my friends

4 - I feel safe at home cos the gates are shut

5 - I feel safe because I wear my helmet

6 - I feel safe cosurm I cross the road holding my mum’s hand
TEACHING ASSISTANT - I feel safe tucked up in bed

7 - Pass

8 - I feel safe with my dad

9 - I feel safe with my mummy

10 - I feel safe cuddling a teacher

11 - I feel safe with Thomas

12 - I feel safe with Michael and my cousin going swimming
13 - Pass

14 - I feel safe everywhere

15 - I feel safe with my 2 sisters

16 - I feel safe with my mummy and daddy

17 - Pass

18 - I feel safe with my mummy.
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Appendix F
Interview Transcripts

4-Arms&- Interview
_ - Hello my name is Miss H

4 arms - Hello my name is 4 arms.
- Hello my name is ultimate
- And how old are you?

-6

- and how old are you?

4 arms - urm, 5

- okay, so you're okay to answer some questions?

&4 arms - Yes.

- What does the word safe mean?

- It means nothing can get you and you're safe somewhere and no one is getting to
you. When you feel safe somewhere.

4 arms - I think the same

- anything else?

4 arms - no

- so the word safe means when no one can get to you. That’s what the word safe
means? Do you feel safe at school?

- yeah
- Do you feel safe at school

4 arms - yes.
i - What makes you feel safe at school?

4 arms - [ don’t know

- do you want time to think? What does it mean to feel safe at school ultimate?
- it feels good

- what makes you feel safe at school?

- Urm, like all the teachers are around us.

- Is it important to feel safe at school?

4 arms - Because you need to learn

- can you do good learning if you feel safe?

&4 arms - yes

4 arms - Because then nothing can distract you.

- Can you do good learning if you don’t feel safe?
&4 arms - no

- why?
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4 arms - Because then you’ll just have to go
- so if you don't feel safe you have to leave?
4 arms - Yes you have to leave.
- So I asked other people in the peacock class what makes them feel safe at school.
And they said teachers and friends. Which one makes you feel the most safe?
4 arms - Both
- Both of them but if you had to pick one?
4 arms - Teachers
- Teachers why?
4 arms - Urm I don’t know why, I forgot
- Have a think. Why do teachers make you feel more safe than friends
4 arms - Because they’re much bigger
- Ah because they’re much bigger okay. What about you?
- | feel the same. I think teachers.
- Teachers. Why?
- Because they can move their names.
- On the behaviour thing at the front?
- Yeah
4 arms - Near the whiteboard. Underneath

_ - Oh I know where you mean. Are there any other people at school that make you
feel safe?
4 arms - Urm yes. The students
- Mr. X
- ah right. The students and Mr. X. Why does he make you feel safe?
- because [ don’t know
- Does he make you feel safe 4 arms?
4 arms - urrr yeah
- do you feel safe to answer questions in a lesson?
& 4 arms - Yes yes
- do you feel safe when you get an answer wrong?
-yes
4 arms - [ don’t mind
- yeah I don’t mind as well
- so you still feel safe even if you get it wrong?
& 4 arms - yeah
- ah that’s great. And where do you feel the most safe at school?
- | feel safe in the classroom
- In the classroom. Where in the classroom?
- Everywhere in the classroom.
- What about you?
4 arms - The same
- Where in the classroom?
4 arms - urm everywhere
- what about outside?
4 arms - Urm everywhere
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_ - Everywhere?

4 arms - Yes
- Do you feel more safe inside or outside
4-arms - Both
- [ think both.
- Okay thank you so much for your help!

Giraffe&- Interview
_ - Hello my name is Miss H

Giraffe - Hello my name is Giraffe and I am 5 and a half

- Hello I'm an elephant and I'm 5.
- Thank you, so I'm going to ask you some questions about what it means to feel

safe and about school. Is that alright?

Giraffe and Elephant - Yeah

_ - 0k, so what does the word safe mean giraffe?

Giraffe - Urm pardon?

_ - What does the word safe mean?

Giraffe - Like means you're someone’s getting you and someone is going to keep you safe.
_ - Like what?

Giraffe - Like a person, no like a zookeeper. Crocodile in a zoo and it wants to eat you up. The
zookeeper will keep all the animals safe.

- What about you elephant? What does it mean to feel safe?

- stay in the gate

- stay in the gate. Okay.

Giraffe - And if a crocodile is on the other side of the gate and you call it and it hears you and
where sharks live, it comes up and it wants to eat you and you run out the gate and shut and
in the animal gates.

- Ah do you feel safe at school?

- YES

- Do you? What does it mean to feel safe at school?

- Urm if gates open we will ask the teacher to shut the gate.

- If the gates open, you want the teacher to shut the gate. Because that makes you
feel more safe? What does it mean to feel safe at school giraffe?

Giraffe - if a bad person, if a knight is coming and it wants to chop you up and the gate is open,
urm, ask the teacher, whoever you’ve got to shut the gates quickly.

- quickly. And that’s what it means to feel safe at school?

Giraffe - yeah
- is it important to feel safe at school?

- yeah
- Why?

Giraffe&Elepaht - urmm
_p- If you're feeling safe, you can do good work but why?
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- - I know, say in a classroom if you want to go to the toilet or go to water fountain,
ask the teacher.

- Ask the teacher. Does that make you feel safe?

- Yeah

- Can you do good learning if you don’t feel safe?

- why?
Giraffe - Because if the gates open and the doors are not locked then urm and a crocodile is

coming in the school you might get eaten.
ﬁ - You might get eaten and then you cant do good learning yeah?

Giraffe - Urm, you'll just stay in the crocodile’s tummy... forever

- Or we should chop his belly out.

- So I asked other people in the peacock class what makes them feel safe. And
they said teachers and friends. [ want to know which one you think is more important. Which
one makes you feel the most safe?

Giraffe - Gate shut and doors locked

- gates shut, doors locked.

- Don’t run out when the teachers say you cant go.

- Ok, so would you say teachers or friends make you feel the most safe?

- teachers

- teachers, why?

- Because if you run out, you’ll get told off and you’ll move your name.
- Are there any other people that make you feel safe at school?

Giraffe - children.
- Children make you feel safe?
Giraffe - If another child is being naughty
- That makes you feel safe? Why?
Giraffe - cos they might push me over or spit at me
_ - Oh right, so the teacher will make sure that doesn’t happen.
Giraffe - Yeah and if it does happen, someone will tell off them and then the teacher will come
to them and say why did you spit at Giraffe? And whoever
- So they’ll look after you?
Giraffe - And they will tell Mr. X if you've been extremely naughty.
- Mr. X, does he make you feel safe?
Giraffe - Yes and he makes other people get cross with him. And then he gets more cross and
then they get more cross. Then Mr. X gets more cross and then they get more cross. Then Mr.

X gets more cross and then they get more cross.

h - Oh my goodness, that doesn’t sound good. Do you feel safe to answer questions
in a lesson?

Giraffe - Yes

- Do you feel safe to put up your hand?

Giraffe&Elepahnt - Yeah

Giraffe - Miss H, can I just ask you something? Can I play a game on the computer?

- No, we are going to finish my questions and then you are going back to P.E.

- Do you feel safe when you get an answer wrong?

-yeah
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Giraffe - no

INESEVIEWET - why?

Giraffe - Because when you get it wrong you just have to cross it out and start all over again.
_ - So you don't like getting it wrong? You don’t feel safe?

Giraffe - no

- Where do you feel the most safe at school?

- in the classroom

- Where in the classroom?

- On the floor or on the table

Giraffe - Or when someone is keeping you safe.
_ - Where do you feel the most safe giraffe?
Giraffe - At home

_ - at home. But at school where do you feel the most safe?
Giraffe - In the classroom

_ - classroom. Where in the classroom for you?
Giraffe - Same as Elephant.On the carpet?

_ - Ah okay. Thanks so much for your help!
Giraffe - I really want to play on the computer.

-&- Interview

- Hello my name is Miss H
- Hello my name is Ben

- Hello my name is Sparkles

- And how old are you?

- and how old are you?

- do you mind if I ask you some questions?
- What does the word safe mean to you? PAUSE... What does it mean to be safe?
- Do not cross the road. Let the teacher speak and the green light on.
- So waiting for the teacher to cross the road is being safe
- What about you? What does the word safe mean?
- Like you don’t walk on the road when it’s red
- oh okay. Do you feel safe at school?
- yes
- What does it mean to be safe at school?
- You have teachers to help with you if you’ve bumped your head
- Yes if you’ve bumped your head
- and if you fall down really hard on a rock and you banged your eye on the door
- So being safe at school is about the teachers looking after you?
- yeah
- Yeah is that what you think too?
- Making sure that you're safe.
- Is it important to feel safe at school?
- Yes.
- Can you do good learning if you feel safe?
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- Why?
- mm...Because like if you hurt your hands you cant do good learning
- Yeah
- And if you hurt your brain and you stop thinking you cant think like when you use
some maths and you have to think how what the end plus and your brain stops working, you
cant write it down.
- Right. So can you do good learning if you don’t feel safe?
- no
- Why?
- Because if you banged your hand and it bleeds all over you cant write properly
- Because like blood will drip on your piece of paper what you're doing.
- Oh right. So I asked other people in the peacock class, which two things make
them feel safe. And they said teachers and friends. Which one makes you feel the most safe?
PAUSE... Teachers or friends which one?
- same, friends
- Friends
- friends make you feel the most safe. Great, why?
- like if  bumped my head you can like tell a teacher
- Yes you could tell a teacher but you said that your friends were the most
important to make you feel safe. Why do your friends make you feel safe?
- Sometimes when I bang my head like now my friends cheer me up.
- Aw your friends cheer you up and that’s how they make you feel safe.
- yeah
- Are there other people at school that make you feel safe?
- urrr...Teachers that are doing sports
- Oh the sports teachers. Is that at an after school club that you do? Or the people
at lunch time
. - Teacher that do sports and stuff like football
- And if you put paint on your hand and it really itches when you put it off and you
think you're allergic to it the teachers would help you to not put paint on your hand anymore
- Ah okay, do you feel safe to answer questions in a lesson?
- yeah
- Do you feel safe to put up your hand?
- Yeah
- Do you feel safe when you safe when you get an answer wrong?
- yeah because its not the end of the world.
- It's not the end of the world! And where do you feel the most safe at school?
- well in the classroom
- in the classroom. Where in the classroom?
here.
- Everywhere, that’s good and you?
- [ only/normally feel safe in the book corner.
- In the book corner, why?
- Because its nice and soft
- Its nice and soft. Thank you so much for your help! That’s the end of the

interview.
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